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ow, more than a

decade after acceptmg my first full-time teaching posi-

tion, I am sobered by the realization that I probably will

never realize the spellbinding eloquence of a William

Jennings Bryan, the Iyri

icism of a T.S. Eliot, or the intel-

lectuality of a Hannah Arendt. Any shades of hubris

have long since given way to humility and with it a

heightened awareness and vulnerability
about my teaching.

Yet, while the anvil of experience may
have tempered my expectations of gran-
deur in the classroom, I have not sunk into
existential despair. To the contrary: a more
realistic sense of the extraordinary chal-
lenge of teaching effectively—as well as a
sharper sense of my own strengths and lim-
itations—has led me to become more self-
conscious about my teaching.

Nowhere have I felt more self-conscious
about my teaching than in my course en-
titled “*Curriculum in Higher Education.”
As one of four core courses in the doctoral
vrogram in Higher Education at the Uni-

versity of Arizona, the course serves those
preparing for administrative or teaching
careers in higher education. The course at-
tracts an unusual variety of students. Many
have considerable work experience in
higher education, while others are new to
the field; many boast backgrounds in the
liberal arts and sciences, while others have
been trained in professional fields; some
view their Ph.D. programs primarily as
tickets to successful careers, while others
perceive their programs as both encom-
passing and transcending such a voca-
tional rationale.
A View of Professional Education .
Fundamental to my teaching is the
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belief that graduate professional education
should link closely with liberal education
rather than be viewed simply as vocational
preparation. The concern of the college pro-
fessor should be not only the transmission
of knowledge but equally the cultivation of
several other qualities—qualities that help
to forge a link between liberal and profes-
sional education. My teaching is built
around three such specific qualities.!

The most obvious quality of a profes-
sional education is that it helps students to
acquire both theoretical and applied
knowledge. Knowledge and information
provide the raw material for inquiry,
discourse, reflection, choice, and ac-
tion—indeed, the essential foundation that
can inform professional experience and
enrich professional judgment. In the pro-
cess of building an information and knowl-
edge base, students need to acquire a firm
grasp of the basic facts, generalities. and
theories that comprise their professional
area of study. Moreover, since professional
fields draw much of their intellectual
nourishment from various academic disci-
plines and related fields, it is essential that
students become well acquainted with the
relevant -literature, theories, and ways of
knowing in fields outside their area of
specialization.

A second, equally important quality of
a professional education is that it imparts a
variety ‘of basic intellectual skills. Certain
fundamental skills will serve students well
in their careers and offer something of last-
ing value in a changing world. There are
many such important skills; four find men-
tion here. One involves communication:
the capacity to write, speak, and listen ef-
fectively and to use the symbolic languages
of statistics and the computer. Another
skill—one which I consider to be of singular
importance—concerns the capacity for ra-
donal thought and problem solving. This
>apacity is rooted in the development of the
ligher-order thinking skills of analysis,
synthesis, and evaluation—the ability to
lefine the key issue in a complex problem.
Jlace such an issue in its appropriate in-
ellectual and temporal context, recognize
ertinent facts and their interrelationships.
:xamine every relevant point of view. and

arrive at conclusions based on the available
data and sound reasoning. Still another
skill concerns learning how to learn: a pro-
fessional education should help students to
read systematically and comprehend more
fully what they read, to conceptualize the
knowledge they acquire, and to evaluate
what they learn. A final skill concerns a
critical understanding of the ways that
knowledge is generated, including the epis-
temological underpinnings of the field. By
becoming familiar with the full repertoire of
methods or ways of knowing in their fields,
students can more ably interpret knowl-
edge critically and engage in scholarly in-
quiry that contributes to the field’'s knowl-
edge base.

A third quality of a professional educa-
tion focuses on the encouragement of cer-
tain attitudes which should be coupled
with the aforementioned intellectual skills.
Although this topic is a delicate one fraught
with dangers of indoctrination, five atti-
tudes seem worthy of particular attention.
The first is an appreciation of form as well
as substance, especially of style and grace
in language. The second is a respect for
evidence and willingness to evaluate and
interpret facts and events objectively, in-
cluding the ability to distinguish the nor-
mative and emotive from the positive and
factual. The third concerns intellectual
tolerance and open-mindedness—a respect
for divergent viewpoints and the ability to
suspend judgment. Since objectivity and
tolerance never exist in a. vacuwm, a fourth
attitude is a sensitivity to the valuative and
ethical dimensions of problems and issues.
The final attitude, closely related to the
fourth, involves a sensitivity to broadly
humane values, including an appreciation
for individual differences based on gender.
race, and cultural background. In short, be-
cause many of the vital events and deci-
sions in professional life demand a delicate
balancing of values and ethical principles
with logic and rationality, professional
education should concern itself in part with
the development of broadly humane values
and the ability to integrate reason and
values in judgment and decision-making.

To summarize, the three qualities dis-
cussed above—qualities that enhance the
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crucial link between professional and
liberal education—provide the philosophi-
cal underpinnings that inform and guide
. my teaching. Since my course on college
~ and university curriculum emphasizes in-
tellectual skills and attitudes-of-mind. the
remainder of this discussion f{ocuses
primarily on those ways in which [ en-
deavor to link these skills and attitudes to
several key dimensions of my course.
Resources: Communicating
Expectations
I have long observed that most profes-
sional courses—indeed. much of formal
education—tend to place far greater em-
phasis on content acquisition than on the
refinement of intellectual skills. Given that
putative norm, I consider it especially im-
portant to apprise students that my expec-
tations for the curriculum course may dif-
fer from those of other courses. To en-
courage them to take this message serious-
lv. I utilize several kinds of resources.
Perhaps it is not fashionable to prepare
a course syilabus that runs to some 60
single-spaced pages. but I am persuaded
that a carefully prepared. lengthy syllabus
can serve multiple purposes. Like most
svllabi, mine is organized around the
course coritent. But two important features
of the syllabus communicate the message
~ that there will be an emphasis on the ap-
plication of intellectual skills to the prob-
lems and issues that arise naturally from
the content of the course. First. my two-
page statement of objectives communi-
cates that message. While several of the ob-
jectives emphasize mastery over specific
content. roughly half stress that students
develop skills in analyzing and evaluating
college and university curricula. Second,
some 20 pages of the syllabus comprise
essay-type discussion questions for which
there are no ‘‘correct” answers. On one
level, these questions help to guide stu-
dents in their reading and class prepara-
tion. On quite another. such questions in-
dicate that knowledge about curriculum is
only a point of departure. that the broader
purpose of the course is to foster and pro-
mote understanding of curriculum through
careful analysis, synthesis, and evaluation.
Besides the syllabus. one other course
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handout communicates my expectations.
This handout forcefully and in some detail
explicates my criteria for evaluating writ-
ten work. The “‘criteria for excellence’ this
document elaborates upon—such as defin-
ing the problem, providing context, em-
ploying an analytical framework, commu-
nicating with clarity and style, distin-
guishing opinion from analysis, synthesis.
and evaluation, and systematically devel-
oping the argument—all convey my con-
cern with refining students’ intellectual
skills and fostering certain attitudes-of-
mind.

Finally, I select course readings which
challenge students and consistently il-
lustrate the application of the inteliectual
skills and attitudes-of-mind that [ have
identified as important. Course readings
can illustrate to students what is meant by
such an intellectual skill as logical reason-
ing or such attitudes as respect for evidence
or intellectual tolerance. Required reading
invariably includes selections from schol-
ars outside the field. This past term. for ex-
ample, I chose some writings of the his-
torians Frederick Rudolph and Douglas
Sloan to illustrate the skills of analysis and
interpretation as well as finely crafted
prose, the Yale Report of 1828 and a selec-
tion from Robert Hutchins to illustrate
humanistic ways of knowing, and selec-
tions from the sociologist David Riesman
and the philosopher Bernard Murchland to
illustrate tightly woven arguments and a
sensitivity to ethical concerns and broadly
humane values.

Teaching Strategies:
Pedagogy in the Service of Liberal
Professional Education

While a well-developed course syllabus
and a carefully compiled reading list can
provide the scaffolding for a course, it is in
the classroom setting that course expecta-
tions, students, and the instructor come in-
to immediate and sustained contact. In my
curriculum course, [ have experimented
with a variety of pedagogical approaches
designed to help students (and myself)
refine those intellectual skills and attitudes
that make up my philosophy of teaching.
Currently, I employ three major pedagogi-

cal strategies: lectures, focused discus-
sions, and student presentations.

During the first few weeks, my pre-
ferred vehicle for bringing historical and
philosophical perspectives to bear on cur-
riculum design and analysis is the lecture.
While [ encourage questions—indeed, I
prefer that my lectures be punctuated by
questions, if only to keep the' sessions
lively—there are two major reasons for the
lecture format early in the term. First, to
most students the course material is new.
Clearly, they need some grounding in the
lexicon and the literature on curriculum.
Second, 1 consider it important to con-
sciously model those same qualities [ seek
to cultivate in my students. Like it or
not—and I increasingly view this as an op-
portunity—most of us serve in varying
degrees as models for our students. As
such, we must be sensitive to those at-
titudes and behaviors we display. I am con-
vinced the lecture can serve as a powerful
medium for demonstrating intellectual
skills and attitudes that comprise my phi-
losophy of teaching. Besides being models
of effective oral communication, for exam-
ple, my lectures function as demonstra-
tions of what I mean by analysis, synthesis.
and interpretation as well as lend an
awareness of the valuative issues asso-
ciated with college and university cur-
ricula.

For most of the remainder of the term, [
employ an inquiry or seminar format. The
essay-type discussion questions in the
syllabus provide the context for focused
classroom discussions as the didacticism of
the lecture gives way to the dialectic of the
seminar. One virtue of the seminar is that
herein both students and the instructor can
help to model certain skills and attitudes.
However, an even greater strength of this
mode lies in its possibilities for systematic
cultivation of desired qualities in students.
Unlike the lecture, the seminar encourages
students to participate actively in the learn-
ing process. to focus their classroom
energies on acquiring and refining various

- skills through actual practice. The ongoing

human exchange lends students the oppor-
tunity to improve their communicative
skills, their skills of analysis and interpreta-
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tion, and their ability to organize and con-
ceptualize knowledge. In the same vein, the
seminar can prove the optimal classroom
vehicle for helping students develop certain
attitudes. A recent seminar, for instance,
which focused on comparison and contrast
of three recent reports on undergraduate
education, generated a vigorous debate—
one which seemed to help students become
more tolerant of diverse viewpoints and
more sensitive to the value differences
reflected in the reports.

Finally, during the last two weeks of
the term, I require that each student pre-
sent a formal, scholarly paper to the class.
Such a presentation encourages students
to demonstrate the three qualities that
comprise my philosophy of teaching. In
this way the presentation serves as a
culminating experience. Having served
their brief apprenticeships, students need
t0o demonstrate both publicly {oral presen-
tation) and privately {scholarly paper} that
they have fortified their repertoire of in-
tellectual skills and attitudes-of-mind.
Providing Feedback and Rewards -

Providing feedback to students is
essential to the achievement of the goals of
my course. Especially since the aforemen-
tioned intellectual skills and attitudes both
are difficult to obtain and lend themselves
to alternative interpretations, students
need feedback. What have they done well?
How can they improve? Feedback can in-
crease their motivation and enhance their
performance by providing a direction as
well as an incentive for improvement.

From almost the onset of the course, |
work continuously to provide constructive
feedback. To be sure, the lecture format
precludes much feedback, but [ do provide
some verbal and nonverbal responses to
student queries. As the course matures into
its seminar format, the opportunities for
feedback multiply markedly. Frequently I
use gestures to communicate. In order to
introduce subtlety and nuance. however, I
also make numerous verbal comments
aimed at isolating those instances in which
students display certain intellectual skills
-and attitudes. Examples: “*Ms. Talbott, I
think your comments have effectively crys-
tallized the underlving issue of our entire

'season. During the first few session

discussion,” or “Mr. Birk, your thoughtful
interpretation of these data is something
that we all might think about.” Finally, I
provide extensive written comments on
each scholarly paper, oral presentation,
and essay-type final examination. Often [
severely edit student papers both for style
and substance, writing in-depth comments
throughout (rather than penning an occa-
sional cryptic remark) to indicate the
strengths and weaknesses of the narrative
and suggestions for improvements. My ex-
perience has shown that an instructor's
taking the time and effort to comment ex-
tensively can have a powerful impact on
student learning.

To be highly effective, however, feed-
back cannot exist in vacuo; it must be
coupled with instructor rewards which pro-
vide an incentive for students to renew
their efforts to excel. Whether lecturing,
leading a discussion, listening to presenta-
tions, or writing comments, I constantly
seek to reward those same skills and at-
titudes which lie at the center of my
philosophy of teaching. While nonverbal
rewards such as simply paying attention to
students can provide incentives, it seems
that verbal rewards which are at once sub-
tle and intangible are more likely to have a
lasting impact. ,Openly telling students
after class that they contributed to the
quality of the discussion is but one illustra-
tion of such rewards. Of course, to retain
their effectiveness, rewards ultimately
must be tailored to individual needs and
given only intermittently. Under these con-
ditions, they seem to go a long way toward .
enhancing student motivation and learn- -
ing. el

- Reﬂectlons

Each time [ teach the curriculum
course I invariably entertain the same -,
metaphoric vision of what could transpire..”
Put simply, the metaphor is one in which I -
view the curriculum class as a rapidly im-
proving orchestra preparing a series of un-
finished symphonies. By the time of the ini
tial meeting of the orchestra, I have
fully selected the major scores and cor
nicated my expectations for the upcom

serve both as music director and K
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ductor, though I give orchestra members
. the opportunity to express alternative in-
terpretations of the music. Later, without
-relinquishing my post as director, I encour-
e each member to take her or his turn at
e podium as an associate conductor. A
“-stint as conductor encourages each student
‘to demonstrate and practice those skills
and attitudes I have emphasized and mod-
eled in my role. Finally, the apprenticeship
completed, each student acts as both direc-
tor and conductor, selecting and inter-
preting the score to the entire orchestra
and receiving extensive feedback and
rewards for the performance.
Notwithstanding the virtues of meta-
_ phor, I would be remiss not to conclude this
essay with a few brief reflections on some
practical difficulties I face in wedding my
philosophy of teaching to the instructional
setting. First, teaching intellectual skills
and attitudes is extremely demanding of an
instructor. It takes considerable time and
energy to implement my philosophy—to
prepare my lengthy syllabus, provide stu-
dents with extensive written comments,
prepare discussion questions, and so forth.
Perhaps even more telling, implementing
my philosophy can make me acutely aware
of my own limitations. Communicating
and modeling appropriate skills and at-
titudes are one thing; inciting students to
adopt and display those behaviors is often
quite-another. Not least because such in-
- tellectual skills as effective communication
and logical reasoning are difficult to realize,
I often find myself disappointed in my ef-
forts to cultivate such qualities in others.
As a human being with my share of per-
sonal and intellectual frailties, I have failed
on too many occasions to challenge and re-
ward students in Ways commensurate with
. my philosophy. .~ ..o
Second, many students are apt (at least
initially) to view my philosophy of teaching
_as anathema. Socialized through long ex-
perience into -the view that learning pri-
marily implies content acquisition—and, in
turn, that teaching implies a lecture format
in which the teacher is the only active par-
ticipant—students may resist. Since my
‘philosophy places unexpected demands on
some students, it is important that I take

considerable pains to imbue the course
with a special richness and movement that
softens any natural resistance. Suffice it to
say that I am not always as successful in
this respect as I would like to be,

Third, it never is easy to evaluate stu-
dent development of those intellectual
skills and attitudes that comprise my
philosophy of teaching. The essay ex-
amination and the scholarly paper can, I
think, be evaluated fairly and objectively.

But I am the first to admit that these
evaluations must be done carefully if a stu-
dent is to learn from and acknowledge their
legitimacy. The inherent difficulties of
assessing attitudes are such that I have not
attempted any formal evaluation of the five
attitudes that I seek to cultivate in stu-
dents, but I take notice of these attitudes
throughout the course.

Finally, and most importantly perhaps,
an instructor has to accept the reality that
most students—at least in a singe course—
will fail to realize fully the qualities that
make up my philosophy of teaching. Each
time [ teach my curriculum course, | inter-
mittently am struck by a sense of failure to
develop in students certain intellectual
skills and to nurture specific attitudes. 1
have to remind myself that the cultivation
and refinement of such skills as logical
reasoning and effective communication do
not come easily.

There seems to be no shortage of
obstacles to developing and implermenting
a course in professional education which

“concerns itself not only with the transmis-

“sion of knowledge but equally with the cul-

tivation of qualities that can help to forge a
link between liberal and professional edu-
cation. Despite these difficulties, I remain

- convinced that all of us who espouse this

philosophy should not abandon our agenda
but should renew our efforts to connect our
philosophy to our pedagogical practices.
We owe it to ourselves. Above all, we owe it
to our students.

Note : : '

7 Ynno small measure, my phﬂosephy
of teaching has been influenced by Derek

"Bok. See Bok, Derek, “On the Purposes of
“‘Undergraduate Education,”

Daedalus,
Volume I, 1974, pp. 159172. S
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